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. EDUCATIONAL TV IN MEXICO
DURING COVID-19

. The Case of the Show Aprende en Casa II and the
Mix with Entertainment

David Gonzdlez, Juan S. Larrosa-Fuentes and
Magdalena Sofia Paldu Cardona

Introduction

The first case of COVID-19 was detected in Mexico on February 28, 2020. To mitigate the
spread of the virus, the Mexican Ministry of Health implemented a confinement strategy
that received the name “‘Stay at Home.” This strategy forced the closure of all schools and
~  educational centers in the country on March 17.

In this context, the Ministry of Education designed the strategy “Aprende en casa II”
(Learning at Home I), which consisted of broadcasting virtual lessons via three public tele-
vision channels for elementary and secondary schools. Additionally, the Ministry opened an
Internet website to provide instructional basic materials for students. This program ran from
April 20 to July 3, 2020, with the idea that it would be a one-term initiative.

After summer vacations (July—August), the Ministry of Health decided that the con-
. ditions still did not permit the reopening of schools. Therefore, for the beginning of the
- 2020-2021 school year, the Ministry of Public Education implemented a more ambitious
strategy called “Aprende en casa II" (Learning at Home II). This strategy consisted of pro-
‘ A,.dncing TV educational programs to broadcast on: () commercial television networks and
~ (b) serve each grade from preschool to secondary school with specific “educational lessons”
Produced as TV shows.

Thousands of TV shows were produced in a range of subjects, to be viewed by all students
Vid public and commercial television. To fulfill this ambitious project, hundreds of teachers
d TV hosts were hired to instruct their lessons via a TV format with the form of entertain-
it education associated with the work of Miguel Sabido (2003) and Sesame Street (1969)
the work of public education format known as Telesecundaria (1960s). This study exam-
Aprende en casa 11” around two thematic areas—"the program as television” and “the
4Mm as education”—since we believe that this show presents not only influences from a
“ttlonal, but also an innovative format of television. The analytical example is taken from
tual teleyision format, transmitted through open-air channels of Televisa, TV Azteca,
ee major TV corporations), and the public television channel—Canal Once. Our
‘ Will be at the TV format level, often studied as a genre or a series of standardized

°N practices and narrative codes.

4/9781003283737-42 i
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The challenge of migrating the public education syst:nll to a new ;nols‘cl s.truc ared
television was enormous because of the size '.'md scope 0 tl;: prIOJCCt. n : exxco,‘ h
is obliged to offer the population free education at the prescfiocr (two gra es)‘,dpn ry
grades). and secondary (three grades) levels. These 11 years of training are considered as b
education and are offered in 226,188 schools across the.c.ountry (INEE, 2018 p. 47), .

The government chose to rely on terrestrial television, among other reasons, bec
Mexico is still far from having universal access to the Internet. On t.he' other hand, te
sion reaches almost the entire population. According to the.2019 sta.tlstlcal ycflrbook
Federal Telecommunications Institute (2019), the broadcasting medla. system is made
858 open television stations and 2,003 radio stations. Eight comme:rcml television ch nn
reach 96% of the population, and, in a recent survey, 93% of Mexicans reported ownin
television set (Instituto Federal de Telecomunicaciones, 2018). In contrast, 45 out of
100 homes in Mexico have computer equipment with fixed Internet access (Instituto Fede
de Telecomunicaciones, 2019, pp. 15, 141). For national coverage, commercial tel vis
networks charged each student five pesos per month (25 US cents) with a total investmen
USD 22.6 million (Uribe, 2020).

Educational Television in Mexico: Toward a Mixed Form of Edutiinmentﬁ

The practice of educational television in Mexico is not new. Since the last years of the 1960
the Mexican Ministry of Public Education designed a distance learning system based
tent distributed through television. During the first two decades of this learning
contents were broadcast on terrestrial television and, later, through the Educatio
sion Satellite Network (EDUSAT). This project, which received the name of Telese
and continues operating in 2021, was created to reach rural and indigenous ¢
that are mostly located in remote territories (Wolff, et al., 2002, p. 146). Th
that this pedagogical experience aided the development and design of Aprer
during the COVID-19 confinement. ;
In this chaprer, educational television' is defined as a popular form of mass n
munication (Vicente and Lucas, 2020) systematically designed to prom :
academic curricula and prosocial content, either inside or outside the cl
2004). Its origins can be traced in Europe, to the educational media ¢
by the UK’s BBC as a national radio broadcast to schools in 1924. As suc
through the media is closely linked to the emergence of the Public Servi
(PSB) model, a model-free from political and commercial interference.
ucational .tclevxs'xon is considered to have begun in major public organiz:
BBC (Umtcf:l K.xngdom). the Public Broadcasting System (United States), a
(Canada). Still, in later years, several of the most popular educational proc
:;?Li:f:og;;gor;i;ct_vvc;n private broadcast companies and the pub
d ] 2 ). This is similar in the case of Mexico's television pro
mission during the Coyid-19 pandemic, i35
A '18“{5C‘“‘ development in educational television is Sesame Street, a |
in the pnxwd St.atcs and by far the Iongest-running children’s te
:lm its d.cbuz in 1969, more than 4,400 episodes have been pro
roadcast in over 100 countries worldwide (Buckingham, 2
: : gham, 2019)
ame Street combined commercia television production elements
s'kctch comedy, animation, puppetry, and apstrong ;}l: i g
tional techniques based on curricula stated in meanishlae
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This format Was adapted in 1971 for Latin American audiences, called Plaza Sésamo, and
itted by Televisa, the main commercial television network in Mexico, from 1972
1 2013, GmpoTelevi.sa is the ma_j‘or contributor to the Mexican government educational
=i cultural Pl";"‘ (Rojas, 1985), using the approach of entertainment education developed
by Mig\l‘v‘l Sabido (2003). A strategy “addressing problems of development. Entertainment
on is defined as the process of putting educational content in entertainment messages
in order t0 increase knowledge about an issue, create favorable attitudes, and change overt
jor concerning the educational issue or topic™ (Singhal, et al., 2003, pp. 1-2). Accord-
ing t0 Rogelio Diaz-Guerrero, et al. (1976), educators and psychologists cooperated to help
the producers develop Plaza Sésamo, a program that was transmitted across Latin America.
The perspective here on educational television deals with a project capable of functioning
in circumstances where access to formal schooling facilities is restricted. In low-income con-
texts, “educational television material could be delivered through videos played in schools
that are supported by corresponding teacher guidance (e.g., the Mexican school-based Te-
Jesecundaria program), or broadcast on public channels” (Watson & Mclntyre, 2020, p. 4).

The Case Study: Aprende en Casa I1

At the end of March 2020, the Ministry of Public Education had announced the “Aprende en
casa I program in which educational content would be transmitted via the public commu-
nication system (three public television channels and a webpage) during the National Cam-
paign of Social Distance. The Ministry of Public Education relied heavily on Canal Once
and began transmitting Plaza Sésamo, among other educational programs (April 20-July 3,
2020). Aprende en casa 11 extended the argument about the need to include commercial tele-
vision to function in the “public interest.” The new television program for the 2020-2021
school year heavily relies on the Sesame Street format, the United States children’s educational
television show but with actual teachers as co-hosts interacting with puppets. By August
2020, the Ministry revealed that they would produce educational content for 17 weeks and
4,550 programs for the 2020-2021 school year under his supervision. Although Aprende en
;.',fw,:ﬂ displays significant continuities with past children’s programming, it also represents
~ something distinctively new: real teachers on television instructing classes
~ For this study, we examined one week of production out of the 17 scheduled. This in-
d all the broadcast programs on the national Mexican free-to-air channels in Mexico
isa, Canal Once, TVAzteca) for the week beginning from Monday 24 September
ending on Friday October 2, 2020. This week was selected to allow examination of a
esentative week from the entire 17-week production. Recording was done during the
sed “class-hour” times for students, i.e., between 08.00 and 19.00 hours on all week-
should be noted, however, that the Aprende en casa I is broadcast through the day (24
urs) with repetitions (Table 37.1).
Ahe program attributes were categorized as “course,” “minutes of production,” and
. Since the focus of the research was educational television, the “course” category
subdivided into “teacher” and “host.” Both these categories considered gender
male) and age group (20-30, 30-40, and 40-60 years) for the purpose of the
sis. Further, we used textual analysis to examine the Aprende en casa I series,

RN T}

; of course, there were more transmitted shows for every grade. f:'or ana-
program was viewed as a unit. Data were recorded using a coding grid
ions of the show in terms of structure (segments), casting (teachers,
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camera use, edition, and lighting) along wish

v yuppets), visual data = oun
hosts, and pupj ised ‘on the television firm of ol d,

iIC & ialog). We foc (seg,
verbal data (music and di ) s - _ 0
Jass-teaching, and videos); the second line of analysis assessed the key teaching techn
CHANd™ 0 8 ¢

or the program’s educative side. This type of'coc?mg was not res'::f:tlvc and did N0t prey,
the noting of additional and interesting production cllcmc:/lt.s wit mfthe Program, Thig,
proach enables an empirical interrogation of the Mexican Ministry of Education esponge s

ovid-19 pandemic. .
thc.:,:::::;v en f‘asa 11 produces 205 hours of programming per w;je;k (4100 TY half‘an-houg: _
long programs). Canal Once, Televisa, and TV Azteca account.e or 75% (155 hours) of ol
transmission time (Table 37.2). Table 37.3 shows the Fotal minutes per grade (ten ‘
and course (16 courses) devoted to each category. Spanish, M.ath, Arts, and civics occupied
49.6% of total production time. The show featured te.ach‘ers with adult hosts 1nteracting wigh
puppet characters, although most teachers’ cast was significantly more extensive and djy,

Of the 104 teachers facing the camera across the content we analyzed, 71.1% were Women
as opposed to 28.9% men.? The findings support an almost equal gender representation, with
the female TV host variable relatively prevailing at 52% (Tables 37.4 and 37.5). In terms of
age group, ages between 30 and 40 years were the dominant voice. This means that the yajye
of the teaching experience was established as a significant casting feature. The presence of
young adults as TV hosts is very common in popular TV shows, but sharing a screen wigh
mature teachers creates collaboration very similar to the master—apprentice dynamic,

As we stated, we examine “Aprende en casa II” around two thematic areas, i.e., “the
program as television” and “the program as education,” since we believe this show presents
not only influences from a traditional, but also an innovative format of television. The most
common format using puppets was Sesame Street, a studio set show in which adult hosts
would interact with children and puppets characters using methods of television commer-
cials, such as repetition, sketches, animation, and musical jingles or songs to transmit edu-
cational content.

Aprende en casa II makes use of a single studio setting that enables camera movement,
There is sufficient area for the floor cameras and for a blackboard on the teacher's stage. The
scenography of the studio conveys a classroom environment. Every Aprende en casa II pro-
gram has its own specific setting according to the grade level, with particular color schemes
and visual props such as blackboards, big crayons, maps of Mexico, book shells, small work
desks, and world globes, among others. Every program operates around two camera posi-
tions in the studio, and both are combined in diverse ways, using long shots, medium shots,
and close-ups. Most of the camera movements and shots are directed toward the textual
elements that make up a classroom in a studio setting with optimal lighting; teacher, host,
blackboard, table-desk and presentation clips, and digital graphics. The show consists of 30
minutes of transmission, leaving no time for commercials or advertising time. As this TV
program does not have commercials, the Mexican audience could see the duet between the
host and the teachers in the first block, and a more than ten-minute-long-segment “class
lesson,” where the teacher instructs educational content and presents sketches or animations:

Findings: Aprende en Casa I1, the Four-Segment Structure of Educational ™

Despite Aprende en casa II's innovative 3
mat of educational television and enter
can be detected in this program as se
“small sequential unities of images and

pproach, it can be understood in relation to the ©r-
tainment. While these formats overlap, the inte!
veral blocks with a number of different segm
sounds... with its own internal structure”
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112). Ieis possible to identify four blocks of the

program struct :
to other Aprende en casa Il programs, cture, which can also be ap-

et
juction. Opening credits, greetings from TV hosts to the teacher and
ice announcement,

The class lesson. Teacher takes over and instructs the content using several educational

techniques. ‘

The QEA section. 8 16 host asks questions to the teacher after the class lesson. Sometimes

the teacher asks questions to the viewers at home,

. Closure and ending credits, A summary of the instruction, this block includes a segment
~ " :
called “exercise at home,” and end credits,

puppet, public

1 Introduction
The sequential structure is driven by the unfolding of a class lesson: introduc-
tion, class lesson, sketch or animation, and conclusion. The introduction block is
divided into two segments. In the first segment, the host introduces the teacher.
They salute each other by bowing with their hand placed on their hearts, hence
demonstrating social distance in front of the camera.
The host connects the program’s segments, which in themselves have a lot in com-
mon as a lesson, thus forming a coherent narrative. Most of the time, the host enables
a dialog with the teacher. The functional aspect of this allows more flexibility to
the format since it is more spontaneous to have a conversation between two persons
talking away at the start of the show—the same as in the entertainment productions.
The segment achieves its conclusion when the teacher thanks the host. All these
textual premises lead to the “Washing our hands” segment narrated by a puppet
named “Ajolisto” (based on the axolotl, also known as the Mexican walking fish). This
segment shows safety tips to help prevent the spread of Covid-19 using animation.
While this segment is a relatively small element of the show, it functions as
L] a public service announcement, particularly for educational television. It indeed
= broadens the intention to combine entertainment with education.
2 The “dass lesson”
B In the second block, the “class lesson,” often places the host and the teacher
standing at the center of the stage in the studio, parallel to and facing the viewers.
The stage is in the classroom style, used for direct camera access to the teacher and
host. This direct address use subsequently makes the camera work static, a code for
seriousness and authority—similar to news TV shows (Ellis, 1992). The program
teacher is of paramount importance for the Aprende en casa II show, as an identifying
~ characteristic of educational television. Thus, the show is entirely built around the
- curriculum with the teacher also playing a key role in the construction of a lesson.
~ The main device used by the teacher to deliver content is the direct address into
- the camera. 2 :
» This practice suggests talking to and engaging with the indw.xdual viewer. Th‘e
gram teacher has a specific authority in defining the interact}on with the a.udx-
deriving from their knowledge about the practice of teaching, and associated
ctional and rhetorical techniques. The teacher delivers a pre-planned and
lesson (without stumbles or mistakes), contributing to the sense that what

1 A technique often employed in Aprende en casa II was

ng is an instruction. : '
er to instruct using the blackboard in both math and Spanish lessons, as

I
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\de the segment more realistic. This might present to the televisio

this m . ! ‘
-up look achieved by the camera during

audience as a close
solving a grammatical problem.
he “Q&EA” section
3 7";\4‘3%1110 time, in an associated technique, .the host played the PATE of 3 g
dent/learner, asking questions to the teacher during and aftef the lesson trying g
be as spontaneous as possible: apparently an act that conveys Immediacy, desj
ve an impact on the viewer.
to }";";ﬁs scgm(‘}l)lt is designed linguistically, modeled on the Q&A structure °f5pee'
communication.
4 Closure and ending credits - '

This segment ends by summarizing the instruction or sh_armg a mini-documeny
featuring videos of children learning through play—sometimes singing and rh
thus reaching narrative closure as the program shifts to the final five minutes of vjg
exercising at home during pandemic confinement. In many ways, this block is similzp
the narrative structure of a workout TV program. Usually, this features a well-knoy
Olympian athlete or a child doing simple exercises that the audience can do v
watching television, such as lunges, sit ups, jumping jacks, and planks. The exercise
ment ends the program, and closing credits appear on the screen, the cast and crew Jise
and additional contacts regarding the Ministry of Education and Covid-19 pandemic
hotline. As can be seen, the Aprende en casa I program has a varied set of segments struc~
tured around lessons and the Covid-19 pandemic health information. Except for he
class lesson itself, all other elements address advice and guidance about how to stay safe.

and healthy during confinement, as in “washing our hands” and “exercising at home®

N View
4 math Operatio .

Although storytelling overlaps with educational techniques, we can also identify “realistic®
emphasis in this program with the class lesson and documentary sequences. Frequently real-
istic, this program speaks more directly to rationalization: episodes featured teachers, repe=
tition, and no-nonsense information in every subject; variation between them was minim |
since the format structure of four blocks appears to be pervade all episodes in the program.

Conclusion

Aprende en casa II serves as an educational television agent for developing programming
for all public school grades suited for the pandemic times. Our study demonstrates that the
program was designed following popular TV educational and entertainment shows aimed 0
deliver socially and pedagogically appropriate content to Mexican students. Following ouf
analysis, we conclude that the Covid-19 pandemic and Aprende en casa created an oppo U
nity to address the educational challenges via television by producing shows and providing
teachers with materials, Although the trend in other countries has been similar in ’
public service media to support education initiatives, Mexico was among the few to rely on
an open-air commercial broadcasting system. The collaboration between commercial (el
s nctwork.s _(the media monopolies) and the Mexican government has consolidatcd_ ed
:::;:‘::‘;r;;lc;’:;?inc i:::f;ceti::in expertise that may partly cxplaip the rise of this‘ :l“‘;z
entestainment. Mesican prsident Lbpes Gbmadon srasent o st
"etmergency plan like as l:) thcr"n(tD Opez Obrador described this initiative as an ar
but at the time of writing the tcrmsommguez, fiiliche lready Sl

were still to be defined, '
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i
|

k

gh this strategy Was perccive.d by the government 4
1 Wthe low-income population, the initiative was ve
s and policy makers were consulted about the numerq
: via television. If we assume that Aprende ey cqsq I
can say that the curriculum drew heavily on the de
ic style, relying on repetition, and fast-paced techniqu
® - encompassing forms of logical classification, visual di
PurPOSCﬁ‘l and painstaking process of creating TV progr
e policy makers to participate in the production of n
 ggning educational tools, but 3_159 l.>y .adapting cultural references and ideas into the final product.
~ For the Aprende en casa mltlaft?ve, teachers have had to adjust to meet the chall -
B L of the teachers were not familiar with technology or peda Sogicel tehn enges;
v =V reqarding the TV ok ; e que§. Attitudes
.+d the mxfxatwe, especxa' y g mg-t e show and its contribution to children’s ed-
jom, w'ere Ju.st barely positive. According to a survey carried by Universidad Iberoamer-
+ 2 Mexico Clt'y, teachers ge}ve a 7.2 grade to the program, and 38% used Aprende en casa
[Itoteach materials (Xantomila, 2021).
In addition, during the ffxll of 2020, a seric.s of opinions in the media (Fernindez y De
1a Rosa, 2020) drew attention to the educational inequalities between the have and the
B have-not or the private and the public. Public school students are perceived to be some years
‘hehind private school students. Other opinions (Orozco, 2020) placed the blame for this sit-
ation, not on the shortcomings of the schools, but on the inadequate preparation provided
Jower-middle class parents. In most cases, parents were forced to accompany their chil-
in daily educational activities to replace teachers. One news report painted a picture of
families struggling with school. Parents (often single mothers) were found to be lacking
he expertise of teaching and technological skill to help their children to learn.
 In summary, examining the Ministry of Education’s active response to the pandemic,
ifically the production of Aprende en casa overall program, and thousands of TV shows
smonstrates a change in Mexican Media and Educational system. However, this change
 been leveraged from a top-down perspective without involving teachers and parents as
cipants. Moving forward, it would be ideal to involve them to a national dialog to de-
and produce educational materials considering the shortcoming and limitations of the
such as media and digital literacy education to enhance distance learning at home.
de en casa II needs to be understood, firstly, in the historical context in which it was
Toward the wake of the Covid-19 pandemic, the government turned its attention
vantaged children and their families in general. The edutainment format sought to
nsate for the shortcomings of the formal school system rather than address educational
Although with several flaws, Aprende en casa II used a multimodal format, it was a
simulated classroom, but it also included sounds and music in different ways. The
d a linear storyline, with a model of teaching and learning through. its human and
acters in a style that was gentle rather than authoritarian, fol.lowmg the benev-
and tradition of Sesame Street. Aprende en casa I showed Mexican students to be

teachers were regarded as friends and helpers ina time of crisis.

an effective educational tool for
ry c'entraliud. Very few teachers,
us ll@tations and needs for chil-
Was inspired in the Sesame Street
velopment of cognitive skills as a
es t‘aken from television commer-
scrimination, and reasoning skills.
ams calls on teachers, parents, stu-
neaningful content not only by de-

Notes
k-mually made between educational television and instrgc_tion_al teleuisl_on f:(l::\f::et
it latitude of broadcasting formats and the latter gaining its meamx;g e
e formal use in teaching-learning situations (¢.g. the dassm’m)zgszo li,, 527).
developed in an institutional context" (Vicente and Lucas, )
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> This dominance can be undcrsu?od l'rollll the l.ll‘ltgc p,:,csﬁ?:: (’:iwf’ll}elx ifithe cxmn
. Of the total number of tcacl}cls working in ()4 e u;mo“' T crc a ;
women. In preschool, the rf»rrespondmg p'rOPOrst-l;O:(l;vcr 'ml,([)((;t 100. There s di:fy i
econdary education according to g(.*nder SI.I}KC 5 o gtyem °;§|lers e i aeten“
men. Moreover, 80% of basic education teachers in the sy: work in public sch%ls'in';d Y.
the private sector (INEGI, 2019). 25

system
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Appendix

nnels and television schedule

Grupo Grupo
Canal 11 Televisa TVAzteca Imagen SPR  Imagen SPR

Option Option 2 Option 3 Option 4
08:00-09:00 15:00-16:00
09:30-11:30 12:00-15:30
11:30-13:30 15:00-17:30
13:30-17:00 17:30-20:00
16:30-19:00 19:30-22:00
19:00-21:30 07:30-10:00
21:00-23:30 09:30-12:00
secondary school 16:00-19:00  21:30-00:00
secondary school 08:00-11:00  18:30-21:30

10:30-13:30  15:00-18:00

programs and hours transmitted per day and total per week for each channel

e Grupo
~ Canal 11 Televisa TVAzteca Imagen  SPR
Option 2 Options 3 or 4
§ (160 programs per 30 (150 programs per 20 (100 programs per
3 week) week)
s transmitted 15 (75 hours 10 (50 hours

transmitted per week) transmitted per
week)




Tuble 37.3 Total minutes per grad

¢ and course

David Gonzdlez et al,

Preschool Elementary

Secondary Sefioof

Second Third Fourth Fifth

Sixth Seventh Eighth N

First Bk Gde Giide: Grad inth
P sraae srd r 2 > .
Dowses pre-K  Grade Grade Grade Grade Graa ade Grade Grade Gpyq, To
120 120 120 120 150 &
Spanish 120 120 i 150 1,140
60 120 120 120 120 120 120 150 150
Math 60 : 1,149
Avts 30 60 120 120 60 60 60 60 60 60 50
ok 20 60 60 60 90 120 g1y .
Natural sciences 630
Physical education 30 60 60 60 60 60 60 60 60 60 57
g 0 60 60 60 60 60 60 ¢ :
Healthy life 60 6 0 549
History 60 g o 4 2 90 450
Civic f:ormation 30 30 30 30 30 30 60 90 90 42(',
Socioemotional 30 60 60 60 60 60 60 70
education
English 30 30 30 30 30 30 30 30 30 30 300
Geography 60 60 60 20 200
Civics and ethics 30 30 30 30 30 30 30 30 30 m
in dialog
Environmental 120 120 240
knowledge
Technology 90 60 60 210
Language y 60 60
comunicacion
The natural and 60 60
social world
Total 300 630 750 750 750 750 750 900 900 900 7,380
Table 37.4 Gender representation in Aprende en casa I1
Gender Teachers TV Hosts
Femal
M:] ¢ 74 (71.1%) 51 (52%)
# 30 (28.2%) 47 (48%)
Totdl 104 j
98 5
Table 37.5 Age representation in Aprende en casa Il
‘__—/
Ag' Teachcrs TV Hosts
20-30 years i
0,
30-40 years 34 (44%) 13 (13.2%)
40-50 years il 76 (77.6%)
Total 1 04‘ 0.5%) 9 (9.2%)
98 /
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This handbook showcases how educators and prachhonersaromdme

munnemeduapedagoguestomeetthechallengesoftheCOVlDdean&emie

significant social, economic, and cultural hardships.

Combining an innovative mix of traditional chapters, autoethnography, m . :

within an intercultural framework, the handbook focuses on the future
provides a deeper understanding of the challenges and affordances of
move forward. Topics range from fighting disinformation, how vulnerable c

disadvantages using media, transforming educational TV or YouTube to naaéh _

supporting students’ wellbeing through various online strategies, exmilhgl
parents, and media mentoring using digital tools, reflecting on educators’ in

video platforms, youth-produced media to fight injustice, teaching remdtely )
tech solutions to address the digital divide, search for solutions

and many more.

Offering a unique and broad multicultural perspective on howwecan e

ofaddressmgvanedpedagogwal lssuesthathavearisemnthe :

students to explore how media education evolved during 2020 andf
experiences can shape the future direction of media edumtton :
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